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Talk For Writing at
Albion Primary
School
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When, Why, What? ﬁ

» Introduced in November 2022

» Lots of good practice teaching writing at Albion but it was
becoming stale and needed a fresh approach

» Talk for Writing is a concept introduced by Pie Corbett and
is based on the principles of how children learn

» Children speak before they write
» They hear the story and repeat it

» They orally share the thinking involved in the writing
process

» To write it you must first be able to speak
it!

TalkforWriting
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How it works at Albion

» Not a scheme - a way or working
» Adapted to suit our needs e.g. less time learning text
» Adapted by key stage

» One cold write and one hot write per half term

» Lots of joint writing

» Grammar is reinforced and taught through this process
» Phonics and spelling are still taught discretely
» Texts used usually relate to topics
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The main principles

» Based on good quality texts

» Covers different genre types (fiction, instructions, non
chronological reports, recounts, persuasive writing etc)

» Can be used across the curriculum

» Start with what do we already know - Cold Write

» What has this told us? What do we need to learn?

» Learn a piece of text, absorb the language \
» Build up to the final, improved piece of writing - Hot Wr

Imitation =»Innovation
=>Independence
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aas TalkforWriting
@m Writing Focus forkiting

Developing narrative understanding overtime to avoid
cognitive overload.

A2: Character g Sp2: Dialogue

B sum1: Action

ing

Sum2: Ending
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Story types

Journey story
Warning story
Portal story
Character change
Defeating the monster
Wishing story

See Creating Storytellers and Writers

TalkforWriting
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The teaching sequence \ W Talkforkriting

Imitate Innovate Independent
Get to know the text Create a new version application
Write anotherone
* Hook — Creative context * Plan and retell
* Teaching, feedback
» Learn model text orally » Shared and guided
. Writing » Children write another
* Deepen understanding version independently
* Children plan, draft and
* Reading as a reader edit own version «Apply across curriculum
* Reading as a writer * Daily feedback ePublish

g »

%< Short-burst writing, spelling, grammar, paragraph practice
— where you warm up the writing tools
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Q TalkforWriting

Talk for writing happens at 3 levels

Teacher Teacher guides Children practise
models, leads through in pairs and small
class discussion groups
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TalkforWriting

Provide rich
stimulus and
activate prior
learning.

"You are walking in
the forest, when
you come across
this door. Write a
description
focusing on building
suspense for your
reader.”

“, h.uforhxtz.-j
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Imitation process

”

1.

Imitation

v

\

g

Mt (owmag ke

l

Tal kforNril:i.hg"

* Creative hook & context i,
* Warm up/embed words, phrases, 9rammar& $ ) 3
short-burst writing — revisit throughout
*Internalise model fext — text map
* Deepen understanding e.g. drama
*Reading a5 a reader:
=vocab
=comprehension
* Reading as a writer:

=box-up text
- onalyfe features
= co-construet toolkit
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Zelda Claw and the Rain Ca!

.

Q TalkforWriting

All night, thunder growled overhead. Zelda

darkness, staring. Wind lashed the glistening tarmac and
the street lights flickered; Zelda shivered. Where could

she escape from the rain?

Ingredients for learning a text:

- Whole class - groups - pairs -
avoid the chant!

- -daily telling

- -draw a map

- Use key actions (not too many)

- Expression - make it fun!

- Adult withdraws

—P

crouched in the

Story map
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Daily purposeful sentence games - what @ TalkforWriting
do the children need?

* Improve a sentence - The boy went in the house. _ -
Make it scary! ﬁ

+ Imitate sentence patterns from the model text:
— Zelda crouched in the darkness, staring. (adding on the
-ing clause)
— Where could she escape from the rain? (hint at a
character worry/thought using a question)

— Slowly, the great rain cat drew closer and closer.
(repetition to heighten the threat)

— Zelda was safe - for now. (twist in the tale/cliffhanger)
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Tool: Pile up the description using a sentence of three.
Model: It shivered in the shadows, shuffled its wings and snorted its fiery breath.




Y3/4:asin Y1/2 + Y5/6: as in Y3/4 +

Use a name to suggest the o Drop in a few details to suggest character - 3 Of these too lS Wi ll be
character - Mr Hardy (strong and Mr Simons, gripping his cane, glared at the C h osen f o) l '.OW] N g t h e Co ld
B o task stage and all children
Show how a character is feeling | * Show (not Fell) how characters feel by what in th l il l

through their actions and they do, think or say - “Get out!” he snapped, 11N € ClaSS W1l explore
reactions - Sarah glowered; a slamming the door. (to show anger) t h e same 3 t 00 l S t 0 g et h er.
shiver shot up her spine. o Reveal a character’s thoughts — He hoped that Th ese W] l l b e t 00 lS t h at

he would find his way home.

Give your main character a hobby, a[ready eXiSt in the mOdel

interest or special talent: ¢ Link the way a character feels with their actions

) gviv kef" a pet rat c:”e‘; - Encouraged by the bright weather, Jane set teXt SO yO ur c h] ld can see
imon in a cage made o . .
R, out for @ long wolk them being used in
an expression for speech— |, ;o ther character's (or the narrator’s) context.
“Rats!” she cried.

comments or reactions - “Tracy’s upset

- something they love or hate again,” whispered Jamil,

or fear - Carol had always

During the Hot Write at

been afraid of the dark. e Use contrasting main characters & show how a

- adistinctive feature - she character feels on the inside whilst pretending. the end of the unit , your
walked with a strange limp something else — As their eyes met, she forced . .

- asecret-She had promised a smile upon her face and curtseyed. C h] ld W1 ll be eX pECted tO

that she would never tell.

» Show character development — how they feel use these learned tOOlS in

Reveal your character’s desire, at the start and end of a story — Mrs Bonny heir n writin
wish or fear - Gareth had always |  frowned. (Opening) Mrs Bonny turned to her their own writing.
wanted a pet./Gareth had never new-found friend and smiled. (Ending)

liked lizards.




Reading as a reader - deepen understanding

»Vocabulary: Check and explore
meanings of words and phrases -
especially figurative language
(similes/metaphors) and idioms

» Comprehension: drama, role play,
book talk

» Read other examples or snippets




Reading as a
writer -
impact and
intent
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MC warned not to
do something.

MC ignores
warning & enters
setting.

Danger
introduced. MC is
in trouble.

MC escapes.

MC returns home with
item from setting.

EREES RANo
W 1.9, A3 D)

Boxing u

Either use th
map to circle
scenes or box
paragraphs.

This helps childre
understand the

structure of diffe
story types for
own writing.






Substitute with the class
— L ittle Charlie




MC reacts to danger.




All night, thunder growled overhead. Zelda crouched
in the darkness, staring. Wind lashed the glistening

tarmac and the streets lights flickered; Zelda shivered.
Where could she escape from the rain?

Use tools to embellish — MC reaction to setting

During the night, a thick mist cr:ir‘r across
the hills. Thnﬂ hid in the church doorway,

eered into the gloom and gripped his ftorch
ight. He shuddered. What was that noise
coming from inside the great hall?




For both the innovation and the independent
application phase, increasingly encourage
children to move away from the model text,
as appropriate

How independent will you be?



Tools: Slflqr"ﬁd
weatherto Qutside, a ghostly, vailed mist IMSEME

reflect the

mod&  suffocated and surrounded the Hall
atmosphere. .

Nar of Judgement. Protective gargoyles
wife-paver. guarded from above, somber

of 3 shadows lingered and an unkindess

Show how

saracter reacts OF Pavens circled like a tornado of
Cote  nightmares. Without thinking, Zande
caracter tore through the trees, eyes darting
punchy frﬂm SidE o SidE. At ThﬂT mﬂmenf, a
. vague cry echoed across the moor.

ughts - RQ Zanda froze. '/ oc che oo ates




— Children are

- encouraged to use
the margin in their
. books to list the
tools they are

| using in line with
the model text.

To encourage
children to break
away from hugging
the text they can
use the same tools
in a different
order when
innovating.




As long as you have...

* engaged the children with playful writing;
* rehearsed skills and tools in short burst writing;
* modelled and shared innovated story writing;

* engaged the youngest children in modelled and
guided story invention ...

... then the children will be ready for the independent
challenge!






How does this process apply to non-
fiction writing?

We write best about what we know and what
matters to us.

The writing is written to engage and inform the
reader.

Success in writing is about achieving the aim- i.e
the effect on the reader

Audience + purpose = style +organisation
Transferrable skills




Retp R e B raper edioria

Gy . mamgase | ke
* diary or journal +  Wikipedia entry + write up of d debate
« newspaper report * magazine article * formal essay ..
. muguzin-a article « non-fction book *  leaflet ndr I!I.I'i'lﬂl-Et #‘E
« sclence experiment « |atter — actoun
« postcard, email
Explanation Persuasion Instructions
« encyclopaedia entry =« advertisement * recipe
« non-fiction book + catalogue « technical manual
« technical manual « travel brochure « nen-fiction book
* question and answer « pamphlet from pressure group  * timetable
« articles and leaflets -« mpnpgrﬁmguing article « list of rules
* write-up of science + poster or flyer « posters, notices
* experiment + book blurb *+ instructions

« |letter to editor or editorial

« invitation



Planning - apply across the curriculum

Short- Story MNon-fiction
burst (Taught in English)
writing
Describe Little Red Riding How to trap a wolf
settings: | Hood Pu « to instruct
Observation | Type:
poetry warning/journey | FOrmM: manual
Noun Focus: setting
phrases
Description, | EIf Road Come to Narnia

action and Type: portal .‘_ﬂﬂﬂz'
dialogue of

characters Focus: character F'l-ll'mi'E': to
e.g., persuade

good/bad Form: leaflet/poster




1S
mLICS ARE SEEKING THE ADVICE OF EXPERTS TO DEAL WITH THESE WILD BEAS
E——-———— . ' -



have ever existed.

Diet:

Tools used:

>
>

>
>
>

Topic sentence to intr

Subheadings
Generalisers
Subordination and relative

Qualifying clauses - therefo
furthermore

Change in direction of discussi
however

Fronted adverbials
Hyphens to avoid ambiguit
Technical tier 2 vocabulary - consu

Exaggeration to engage reader



SELECT THE RIGHT WORDS
Tier 3 - subject specific
Tier 2 = unfamiliar, useful words

Call and Activity to

response - explore and
child- use the new

friendly word (plan this
definition well)

Use in

own
sentences

Display on working wall or washing line




H

Title

Introduction

The Trese Giant

Very rare

The Ice =iant

Very marg

What do they look
liked

= lang legs, mans body, huge head
=  big a5 o0 house

= rowgh skin

= beard

+ wicle legs and arms, thin body,

finy kead
+«  fall as a skyscraper
+  silvery, see-through skm

+  long hair like e crystals

‘Where do they live?

‘What do they eat?

Fabh Fact

= Families
=  come out at night

* |eaves, bushes, small trees

» Favourre food - reubark leaves
= Fruits and nwts

Grant magical wshes

+ on their awn
+ fop of frozen mowuntains

+  frozen fiskh and mountain weed

+  favowrite food - midnight glow-
waed
+  woed bugs

Stare can furn anything ta ice




* Hook the children into the new subject.

* Tune in and warm up.

* Don't allow lack of knowledge to
become a barrier to great writing.

* Only write when understanding is
secure.




Application across the curriculum

Once unit completed, apply in different curriculum
areas e.g.:

*  PSHE - Should bullies be punished?

* Geography - Should beavers and wolves be
reintroduced to the countryside?

* Science - Should plane travel be banned?
* History - Should children have been evacuated?

* Geography - Should global warming be taken
seriously?

*  Philosophy - Can lying ever be justified?




Mime

This activity allows children to engage with the text
individually and mime particular aspects of it.
Children take a certain action of a character or a
certain part of a scene and think carefully about what
they are miming and how they will mime it, in order
to recreate the action.

"
q

Freeze frames

A quick and easy drama technigue where children
recreate scenes, actions or conseguences in a story.
They freeze in position (no moving about), creating a
still image of what they are trying to portray. You
could sequence freeze frames to represent the flow
of a story or significant events that unfold. Freeze
frames can be made by individuals, small groups or
the whole class.

Teacher in Role

Here, the teacher enters the drama as a character in
the text or a possible character that could arrive in
the story. They interact with the children in the role
and can enhance the drama, support the children’s
ideas and extend thinking.

Thought Tracking

With this strategy, you can consider characters at
various points of your text and then pause to voice or
explore their thoughts. You could consider: What are
they thinking ot this point of the story? What would
they be thinking after this event? and so on. An
interactive way to do this is to have a child freeze
frame a character's reaction to part of the story and
then have other children take turns to stand behind
the child and voice their thoughts. They keep going
until they exhaust all ideas.

You could also try Passing Thoughts where children
pass by a character and speak their thoughts about
the character.

Tal kfnrNriEiug"

Hot seating into Role on the Wall

Hot seating is where a character or characters from a
text can be interviewed by the class. The character
can be played by the teacher or by the children.
Before interviewing, it's good to discuss what the
class want to ask the character and help them to
reframe questions if necessary, so they are clear and
workable. It is also good to model asking and
answering questions befarehand.

Once you have gained a better insight into your
character, you can summarise what you now know
and what you think you know about them, using Role
on the Wall. Here, you draw an outline of the
character onto a large piece of paper. Around the
outside of the character, you can write words and
phrases to show what you have actually found out
and know about the character. Inside, you can write

Back-to-back mobile phone

In pairs, the children sit back-to-back and enact a
scenario where they are on the phone to each other.
They can be talking about and discussing what they
have seen or what the character has experienced or
gossiping about the character and what they have
been doing.

Conscience alley
Here we can explore the inner thoughts and decisions
a character may have to make or investigate the
dilemma they are facing. The class stand in two lines
facing each other. One child takes on the role as the
main character and when they walk down the “alley’
between the lines, the other children voice the
character’s thoughts, both for and against a particular
decision or action that the character is facing. This
gives the impression of the character's conscience,
mulling over the pros and cons. The child in role
listens to their conscience before making a final
decision about the dilemma in hand.

ideas about what you think you know (what you have
inferred) about the character. You can also use it to
collect words to describe the character’s appearance
on the outside and then list their thoughts and
feelings on the inside.

Flashback and Flashforward

These techniques allow children to focus on the
consequences of events in a story. We can get them
to consider what has happened before, or what might
happen later, as a result of an action or decision. For
example, we could consider what would happen if the
woodcutter had let the wolf go in Little Red Riding
Hood. Flashforward a week and what could be the
consequences of the waolf still being around? Let's
flashback to the moment where Skellig decided to
hide in Michael's garage. What had happened
leading up to this? You can use freeze frames to
create flashbacks or flashforwards from the
perspective of different characters in the story also.

Paragraph Performance

Similar to captioning. Divide the class into groups and
give each one a paragraph to study. The group must
decide on a movement and one word that represents
something key in the paragraph. When everyone is
ready, the groups crouch down and are directed to
stand, one by one. As they stand, they show their
mowvernent, say the word, freeze and then crouch
down again. The performance should flow as the
children dramatise each paragraph in turn.

Wait until you get home ...

This is simply where we improvise what happens
when a main character gets home after a particular
event in a story. Who's there? What did their
parents/other family members say or do? Were they
punished or rewarded? The possibilities are endless!
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Home-learning to support your child’s
learning:

>

vV v v v v Vv

Ask your child to show you them retelling the story with actions (use model
text shared on google classroom)

Get your child to teach you their story map themselves - learn it together
Ask your child to write creatively about a stimulus

Create your own spine and | am poems at home with your child

Practice the 3 tools your child is working on in lessons together

Use the boxing up process to plan a story together

Play some drama games together using the list on our Talk for Writing
Framework document

Read a variety of stories together at home and discuss them as a family - use
the characters and settings to create new stories or alternative endings
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Boxing up structures:

Innovation

Wishing Tale Story Structure

Opening
Main character (MC) wants something badly

Build up
MC decides to try to get it
MC works out plan of action

Dilemma/Problem
MC prevented by some sort of difficulty
MC has to overcome this difficulty

Resolution
MC eventually gets what they wanted

Ending

Review of whether it was all worth it
Has MC been taught a lesson?

Will things be different now?




Warning Tale Story Structure

Opening
2 main characters warned not to do something

Build up

They set off in spite of warning

They are tempted (one may be reluctant but gets dragged
along)

They do what they have been warned against

Dilemma/Problem

Something goes wrong and they are in deep trouble
One gets free and goes for help

The other waits, desperately

Resolution
They are rescued and told off for breaking warning

Ending

Characters consider the consequences of their actions
Have they been taught a lesson?

Have their characters changed?

Innovation



Innovation

Beating the monster Story Structure

Opening
Setting created
All is well: MCs happy

Build up
MCs having a good time in chosen place

Dilemma/Problem

Monster is introduced

MCs faced with monster
MC’s lives change for worse

Resolution
MCs make plan to defeat monster
MCs manage to overcome monster

Ending

All well again after defeat of monster

MCs show their feelings & reflect on events
MCs look to future




Journey Story Structure

Opening
MC and friend given task
MC prepares for journey

Build up
MC sets off on journey

Dilemma/Problem

On way, something small goes wrong - overcome
Something worse happens in another place - overcome
Something even worse happens further on - overcome

Resolution
MC gets there in the end
Main goal is achieved

Ending

MC shows their feelings

This indicates how their character has changed
MC reflects on events and shows what has learned



Portal Story Structure

Opening
MC sees strange doorway/opening

Build up
MC steps into different, amazing world

Dilemma/Problem
MC explores fascinating new world but finds a problem which
cannot defeat

Resolution
MC’s only escape is by returning through portal which is hard to
escape

Ending
MC escapes but cannot find portal again - the memory remains




Losing Story Structure

Opening
MC finds/given something precious

Build up
MC uses/sets off with precious item

Dilemma/Problem

MC realises item lost

MC searches in vain for lost item

MC returns home to face consequences

Resolution
Later, MC finds item in unexpected place

Ending
MC shows their feelings
MC reflects on events and provides moral




Suspense Story Structure

Opening
MC is happily doing something

Build up
MC hears, sees or senses something or
someone ominous/scary

Dilemma/Problem
More scary things happen or are seen
MC reacts - runs/hides

Resolution
MC discovers what is happening

Ending
MC shows their feelings
MC reflects




Fantasy Story Structure

Opening
MC enters a fantastical setting

Build up
MC finds something magical

Dilemma/Problem
Something goes wrong

Resolution
Magic helps them overcome the problem

Ending
MC returns home, reflecting on events




