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When, Why, What? ﬁ

» Introduced in November 2022

» Lots of good practice teaching writing at Albion but we
wanted needed a fresh approach focusing on the key skills

» Talk for Writing is a concept introduced by Pie Corbett and
is based on the principles of how children learn

» Children speak before they write
» They hear the story and repeat it

» They orally share the thinking involved in the writing
process

» To write it you must first be able to speak
it!

TalkforWriting
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TalkforWriting

#

How it works at Albion

» Not a scheme - a way or working
» Adapted to suit our needs e.g. less time learning text

» Adapted by key stage
» One cold write and one hot write per half term
» Texts used usually related to topics
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The main principles

» Based on good quality texts

» Covers different genre types (fiction, instructions, non
chronological reports, recounts, persuasive writing etc)

» Can be used across the curriculum

» Start with what do we already know - Cold Write

» What has this told us? What do we need to learn?

» Learn a piece of text, absorb the language \
» Build up to the final, improved piece of writing - Hot Wr

Imitation =»Innovation
=>Independence
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Children learn language through imitation, Q TalkforWriting
innovation and invention.

- Direct imitation of language they hear

- Words that get a reaction

—->Memorable and meaningful

- actions and expressions as we speak

- Repetition ‘Once upon a time...”’One day...’
‘First, next, then...” ‘Luckily, unfortunately...’
‘Finally, they all lived happily ever after!’
Restate and recast

“We goed to the farm.”
“Yes, we went to the farm.”
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Internalising narrative patterns

» The story as an experience of memorable,
meaningful images

» The underlying template of a story - plot pattern

» The building blocks - characters, settings and
events, as well as openings and endings

» The flow of the sentences - syntax

» Words - especially memorable sensory details and
connectives




Story types

Journey story
Warning story
Portal story
Character change
Defeating the monster
Wishing story

See Creating Storytellers and Writers

TalkforWriting
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The teaching sequence \ W Talkforkriting

Imitate Innovate Independent
Get to know the text Create a new version application
Write anotherone
* Hook — Creative context * Plan and retell
* Teaching, feedback
» Learn model text orally » Shared and guided
. Writing » Children write another
* Deepen understanding version independently
* Children plan, draft and
* Reading as a reader edit own version «Apply across curriculum
* Reading as a writer * Daily feedback ePublish

g »

%< Short-burst writing, spelling, grammar, paragraph practice
— where you warm up the writing tools
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Q TalkforWriting

Talk for writing happens at 3 levels

Teacher Teacher guides Children practise
models, leads through in pairs and small
class dlscusswn activities groups
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Characterisation toolkit

Always ask, “What mood am | trying to create?” This helps you select the words and phrases that work best.

© Pie Corbett 2020 Q Tnlkforh}riti.hg‘

To create characters that sound real and the reader can imagine you might want to:

N/R Y1/2 Y3/4 Y5/6
As in N/R plus: As in Y1/2 plus: As in Y3/4 plus:
Write about a ® Use simple similes to describe e.g. Show not tell — describe a Use a name to suggest the character, e.g. Mr

character from a story
you know or make up
a new character

Give your character a
name

Use adjectives to
describe e.g. friendly,
scary and use a simile
—using like or as e.g
with wrinkles like a
walnut

Have a ‘goodie’ and a
‘baddie’

Give your character a
problem

End with ‘happily ever
after’

He stood as tall as a tree

* Use sentence or power of 3 e.g.
Santa was red, fat and friendly.

s Use adverbs to describe how
something does something e.g.
She tiptoed quietly.

® Describe your character using two
adjectives e.g. a large, unfriendly
man (This is a simple noun phrase
with a comma to separate the two
adjectives)

* Introduce bits of alliteration e.g.
Sally slept silently

character’s emotions using senses,
e.g. the effect on the character’s
body —. a shiver shot up her spine

Give your main character a hobby,
interest or special talent:

- Shiv kept a pet rat called Simon
in a cage made of bamboo
shoots

- an expression for speech, e.g.
‘Rats!’ she cried

- something they love or hate or
fear, e.g. Carol had always been
afraid of the dark

- adistinctive feature, e.g. she
wore scarlet jeans

- asecret

Know your character's desire, wish
or fear, e.g. Gareth had always
wanted a pet/never liked lizards.

Use a character’s actions or
dialogue to move a story forward

Hardy [strong and tough], Miss Honey
[gentle]

Drop in a few details to suggest character,
e.g. Mr Simons, gripping his cane, glared at
the two boys.

Show (not tell) how characters feel by what
they do, think or say: “Get out!” he snapped,
slamming the door. (te show anger)

Reveal a character's thoughts, e.g. He hoped
that he would find his way home.

Use other character’s (or the narrator’s)
comments or reactions, e.g. ‘Tracy’s upset
again,” whispered Jamil.

Use contrasting main characters & show
how a character feels on the inside whilst
pretending something else.

Show character development — how they
feel at the start and end of a story, e.g. Mrs.
Bonny frowned. [Opening] Mrs. Banny
turned to her new-found friend and smiled.
[Ending]




The Sleepy Bumblebee

One sunny day, Mr Bumblebee woke up and looked out of his hive.
Unfortunately, he could not sleep because all the dogs were barking.
“Oh no!” buzzed Mr Bumblebee, "I can't stand this!”

After that, he went to sleep on a poppy but he could not sleep because all the children
Were singing.
“Oh no!” buzzed Mr Bumblebee, “| can't stand this!”

After that, he went to sleep near a pond but he could not sleep because all the ducks
were quacking.
“Oh no!” buzzed Mr Bumblebee, “| can't stand this!”

After that, he went to sleep on a willow tree but he could not sleep because all the
monkeys were munching bananas.
“Oh no!” buzzed Mr Bumblebee, “| can't stand this!”

After that, he buzzed off back to his hive but he could not sleep because — the dogs
were barking, the children were singing, the ducks were quacking, and the monkeys
were munching.

But just then — the monkeys chased the ducks and the ducks chased the children
and the children chased the dogs and they all ran away!

50 Mr Bumblebee fell fast asleepl
Four leaf clover — my story is over.




https://www.youtube.com/watch?v=NVjSYJS3PBO

~

P »l o o000/247




Eﬁb&j
A Bee tHive

A Hows

Where shoulo

M Bumblebee try Grobrie

e A yanpow
Glla
A fwnfarr

Dawding on T2
A ramiow

M blLrnL bPQ Co iu., rrjfl
‘“Q'P becoy se Lx %LQ
Ch <B-Pe-h Were

gl rxa\zhdj

W’r‘:“’" Sumuel  Thed
On Chair 0 pig INect to some

ADA %

m

.‘alkoocbw '

e I



Substitute with the class




What happens in the story?
‘ What pictures can I draw to show this?
What happens next?

5Y




CharaCter ban k Read as a reader/writer

Are there any words we

don’t know? Can we add

King, queen, princess, prince, farmer, them to our word
mother, father, grandfather, panks?
grandmother, beggar, wise old woman,
brothers, sisters, servants, hero,
heroine, giant, ogre, troll, woodcutter,
thief, gnome, dwarf, witch, elf, dragon,
unicorn, fox, wolf, snake, lion, tiger,
ants, bees, spiders, cat, dog, dinosaur




Feelings bank
Angry, happy, sad, lonely, kind, generous, jealo
cruel, mean, stupid, clever, brave, bold, lazy, lyi
selfish, helpful, friendly, boastful, greedy

Settings bank
Mountains, lakes, ponds, ocean, sea, river, stream,

swamp, hills, valley, village, town, city, forest, wood
fence, tower, cottage, castle, market, farm, kitchen,
gate, cave

Magical object bank
Ring, shoe, crown, wand, cloak, gown, cup, ball, spi
wheel, needle, lamp, lantern, beans, stones, ap
flute, cage
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For both the innovation and the independent
application phase, increasingly encourage
children fo move away from the model text,
as appropriate

How independent will you be?



Strategies for story telling

» As a pair, saying the story at the same time
» Word by word, bouncing it back and forth
» Chunk by chunk (sentence by sentence)

» Silently, miming the story

» Using ‘babble gabble’ where the children try to
race through as fast as possible

» In pairs, like mirrors
» Passing it round the circle
» Retell with expression




Story free-flow

Free role-play - dress up, story stones, ‘play at the story’
Puppet theatre

Story maps - S maps

Story toys

Retell the story and imagine

Small world

Art

What they said - large speech bubbles
Freeze-frames

Hot seating

| can see

Gossip

Phone a friend - in character

vV V.V VvV vV vV vV vV vV v v v Y

Writing in role - letter, postcard, diary




How does this process apply to non-
fiction writing?

We write best about what we know and what
matters to us.

The writing is written to engage and inform the
reader.

Success in writing is about achieving the aim- i.e
the effect on the reader

Audience + purpose = style +organisation
Transferrable skills




Planning - apply across the curriculum

Short- Story MNon-fiction
burst (Taught in English)
writing
Describe Little Red Riding How to trap a wolf
settings: | Hood Pu « to instruct
Observation | Type:
poetry warning/journey | FOrmM: manual
Noun Focus: setting
phrases
Description, | EIf Road Come to Narnia

action and Type: portal .‘_ﬂﬂﬂz'
dialogue of

characters Focus: character F'l-ll'mi'E': to
e.g., persuade

good/bad Form: leaflet/poster




* Hook the children into the new subject.

* Tune in and warm up.

* Don't allow lack of knowledge to
become a barrier to great writing.

* Only write when understanding is
secure.




How to Make a Bee Bath

Did you know that bees need water just like we do? Follow these
ingtructions and you can help thirsty bees in your garden,

You will need:

* 4 saucer

* water

- stones or marbles

What to do:

1.  First, place some stones in the bottom of a clean saucer.
The bees will stand on these while they drink.
2. Add some water to the saucer.

3. Find a shady spot in your garden to place your bee bath,
4.  Finally, check the water daily and refill it when it runs out,

WARNING: Make sure the water does not cover the stones. If it is too
deep, the bee could drown. And do not touch the bee - bees stingl
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Mime

This activity allows children to engage with the text
individually and mime particular aspects of it.
Children take a certain action of a character or a
certain part of a scene and think carefully about what
they are miming and how they will mime it, in order
to recreate the action.

"
q

Freeze frames

A quick and easy drama technigue where children
recreate scenes, actions or conseguences in a story.
They freeze in position (no moving about), creating a
still image of what they are trying to portray. You
could sequence freeze frames to represent the flow
of a story or significant events that unfold. Freeze
frames can be made by individuals, small groups or
the whole class.

Teacher in Role

Here, the teacher enters the drama as a character in
the text or a possible character that could arrive in
the story. They interact with the children in the role
and can enhance the drama, support the children’s
ideas and extend thinking.

Thought Tracking

With this strategy, you can consider characters at
various points of your text and then pause to voice or
explore their thoughts. You could consider: What are
they thinking ot this point of the story? What would
they be thinking after this event? and so on. An
interactive way to do this is to have a child freeze
frame a character's reaction to part of the story and
then have other children take turns to stand behind
the child and voice their thoughts. They keep going
until they exhaust all ideas.

You could also try Passing Thoughts where children
pass by a character and speak their thoughts about
the character.

Tal kfnrNriEiug"

Hot seating into Role on the Wall

Hot seating is where a character or characters from a
text can be interviewed by the class. The character
can be played by the teacher or by the children.
Before interviewing, it's good to discuss what the
class want to ask the character and help them to
reframe questions if necessary, so they are clear and
workable. It is also good to model asking and
answering questions befarehand.

Once you have gained a better insight into your
character, you can summarise what you now know
and what you think you know about them, using Role
on the Wall. Here, you draw an outline of the
character onto a large piece of paper. Around the
outside of the character, you can write words and
phrases to show what you have actually found out
and know about the character. Inside, you can write

Back-to-back mobile phone

In pairs, the children sit back-to-back and enact a
scenario where they are on the phone to each other.
They can be talking about and discussing what they
have seen or what the character has experienced or
gossiping about the character and what they have
been doing.

Conscience alley
Here we can explore the inner thoughts and decisions
a character may have to make or investigate the
dilemma they are facing. The class stand in two lines
facing each other. One child takes on the role as the
main character and when they walk down the “alley’
between the lines, the other children voice the
character’s thoughts, both for and against a particular
decision or action that the character is facing. This
gives the impression of the character's conscience,
mulling over the pros and cons. The child in role
listens to their conscience before making a final
decision about the dilemma in hand.

ideas about what you think you know (what you have
inferred) about the character. You can also use it to
collect words to describe the character’s appearance
on the outside and then list their thoughts and
feelings on the inside.

Flashback and Flashforward

These techniques allow children to focus on the
consequences of events in a story. We can get them
to consider what has happened before, or what might
happen later, as a result of an action or decision. For
example, we could consider what would happen if the
woodcutter had let the wolf go in Little Red Riding
Hood. Flashforward a week and what could be the
consequences of the waolf still being around? Let's
flashback to the moment where Skellig decided to
hide in Michael's garage. What had happened
leading up to this? You can use freeze frames to
create flashbacks or flashforwards from the
perspective of different characters in the story also.

Paragraph Performance

Similar to captioning. Divide the class into groups and
give each one a paragraph to study. The group must
decide on a movement and one word that represents
something key in the paragraph. When everyone is
ready, the groups crouch down and are directed to
stand, one by one. As they stand, they show their
mowvernent, say the word, freeze and then crouch
down again. The performance should flow as the
children dramatise each paragraph in turn.

Wait until you get home ...

This is simply where we improvise what happens
when a main character gets home after a particular
event in a story. Who's there? What did their
parents/other family members say or do? Were they
punished or rewarded? The possibilities are endless!
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Home-learning to support your child’s
learning:

>

vV v v v v Vv

Ask your child to show you them retelling the story with actions (use model
text shared on google classroom)

Get your child to teach you their story map themselves - learn it together
Ask your child to write creatively about a stimulus

Create your own spine and | am poems at home with your child

Practice the 3 tools your child is working on in lessons together

Use the boxing up process to plan a story together

Play some drama games together using the list on our Talk for Writing
Framework document

Read a variety of stories together at home and discuss them as a family - use
the characters and settings to create new stories or alternative endings



Where’s Spot? - Eric Hill

Dear Zoo - Rod Campbell

Noisy Farm - Rod Campbell

Handa’s Surprise - Eileen Browne

Brown Bear, Brown Bear, What do you See? - Bill Martin, Jr
Polar Bear, Polar Bear, What do you Hear? - Bill Martin, Jr
Jasper’s Beanstalk - Nick Butterworth and Mick Inkpen
The Very Hungry Caterpillar - Eric Carle

Train Ride - June Crebbin

We’re Going on a Bear Hunt - Michael Rosen

Owl Babies - Martin Waddell

Farmer Duck - Martin Waddell

A B
More advanced texts
Gruffalo - Julia Donaldson

The Magic Bed -
John Burningham

Not Now, Bernard -
David McKee

The Tiger Who Came to
Tea - Judith Kerr

Come on, Daisy! -
Jane Simmons

On the Way Home -
Jill Murphy

Billy’s Beetle -
Mick Inkpen

Can’t you Sleep Little
Bear - Martin Waddell
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