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When, Why, What? ﬁ

» Introduced in November 2022

» Lots of good practice teaching writing at Albion but we
wanted needed a fresh approach focusing on the key skills

» Talk for Writing is a concept introduced by Pie Corbett and
is based on the principles of how children learn

» Children speak before they write
» They hear the story and repeat it

» They orally share the thinking involved in the writing
process

» To write it you must first be able to speak
it!

TalkforWriting
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How it works at Albion

» Not a scheme - a way or working
» Adapted to suit our needs e.g. less time learning text

» Adapted by key stage
» One cold write and one hot write per half term

» Lots of joint writing
» Grammar is reinforced and taught through this process \

» Phonics and spelling are still taught discretely

» Texts used usually related to topics
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The main principles

» Based on good quality texts

» Covers different genre types (fiction, instructions, non
chronological reports, recounts, persuasive writing etc)

» Can be used across the curriculum

» Start with what do we already know - Cold Write

» What has this told us? What do we need to learn?

» Learn a piece of text, absorb the language \
» Build up to the final, improved piece of writing - Hot Wr

Imitation =»Innovation
=>Independence
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Developing narrative understanding overtime to avoid
cognitive overload.
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Story types

Journey story
Warning story
Portal story
Character change
Defeating the monster
Wishing story

See Creating Storytellers and Writers

Talkforriting
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The teaching sequence | Tolkfortriting

Imitate Innovate Independent
Get to know the text Create a new version application
Write anotherone
» Hook — Creative context * Plan and retell
* Teaching, feedback
» Learn model text orally » Shared and guided
. Writing » Children write another
* Deepen understanding version independently
* Children plan, draft and
* Reading as a reader edit own version «Apply across curriculum
* Reading as a writer * Daily feedback «Publish

g »

%< Short-burst writing, spelling, grammar, paragraph practice
= , where you warm up the writing tools
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Talk for writing happens at 3 levels

Teacher Teacher guides Children practise
models, leads through in pairs and small
class dlscussmn activities groups
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Mick Inkpen







Substitute with the class
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MC warned not to
do something.

MC ignores
warning & enters
setting.

Danger
introduced. MC is
in trouble.

MC escapes.

MC returns home with
item from setting.
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Boxing u

Either use th
map to circle
scenes or box
paragraphs.

This helps childre
understand the

structure of diffe
story types for
own writing.
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For both the innovation and the independent
application phase, increasingly encourage
children to move away from the model text,
as appropriate

How independent will you be?



How does this process apply to non-
fiction writing?

We write best about what we know and what
matters to us.

The writing is written to engage and inform the
reader.

Success in writing is about achieving the aim- i.e
the effect on the reader

Audience + purpose = style +organisation
Transferrable skills




Reer e e paper editorjl

Gl . g ke
* diary or journal +  Wikipedia entry + write up of d debate
« newspaper report * magazine article * formal essay ..
. mug-nzine article « non-fction book *  leaflet Edr I!I.I'i'lﬂl-Et #‘E
« science experiment « |atter — accoun
« postcard, email
Explanation Persuasion Instructions
« encyclopaedia entry =« advertisement * recipe
« non-fiction book + catalogue « technical manual
« technical manual « travel brochure « nen-fiction book
* question and answer « pamphlet from pressure group  * timetable
« articles and leaflets -« mpnpgrﬁmguing article « list of rules
* write-up of science « poster or flyer « posters, notices
* experiment + book blurb *+ instructions

« |letter to editor or editorial

« invitation



Planning - apply across the curriculum

Short- Story MNon-fiction
burst (Taught in English)
writing
Describe Little Red Riding How to trap a wolf
settings: | Hood Pu « to instruct
Observation | Type:
poetry warning/journey | FOrm: manual
Noun Focus: setting
phrases
Description, | EIf Road Come to Narnia

action and Type: portal .‘_ﬂﬂﬂz'
dialogue of

characters Focus: character F'l-ll'mi'E': to
e.g., persuade

good/bad Form: leaflet/poster
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Title

Introduction

The Tree Giant

¥ery rare

The Ice Giant

Yery marg

What do they look
likat

=  |png legs, mans body, huge head
=  big as a house

= rough skin

=  beard

+ wicle legs and arms, thin body,

finy kead
+«  fall as a skyscraper
+  silvery, see-through skm

+  long hair like e crystals

‘Where do they lve?

‘What do they =at?

Fab Fact

= Families
=  come out at night

* |eaves, bushes, small tress

= Favourrte foad - rlubark leaves
= Fruits and nuts

Grant magical wshes

+ on their awn
+  fop of frozen mountains

+  frozen fiskh and mountain weed

+  fawvowurite food - midnight glow-
waed
+  soed bugs

Stare can furm anything to ice




* Hook the children into the new subject.

* Tune in and warm up.

* Don't allow lack of knowledge to
become a barrier to great writing.

* Only write when understanding is
secure.




Application across the curriculum

Once unit completed, apply in different curriculum
areas e.g.:

*  PSHE - Should bullies be punished?

* Geography - Should beavers and wolves be
reintroduced to the countryside?

* Science - Should plane travel be banned?
* History - Should children have been evacuated?

* Geography - Should global warming be taken
seriously?

*  Philosophy - Can lying ever be justified?




Mime

This activity allows children to engage with the text
individually and mime particular aspects of it.
Children take a certain action of a character or a
certain part of a scene and think carefully about what
they are miming and how they will mime it, in order
to recreate the action.

"
L

Freeze frames

A quick and easy drama technigue where children
recreate scenes, actions or conseguences in a story.
They freeze in position (no moving about), creating a
still image of what they are trying to portray. You
could sequence freeze frames to represent the flow
of a story or significant events that unfold. Freeze
frames can be made by individuals, small groups or
the whole class.

Teacher in Role

Here, the teacher enters the drama as a character in
the text or a possible character that could arrive in
the story. They interact with the children in the role
and can enhance the drama, support the children's
ideas and extend thinking.

Thought Tracking

With this strategy, you can consider characters at
various points of your text and then pause to voice or
explore their thoughts. You could consider: What are
they thinking ot this point of the story? What would
they be thinking after this event? and so on. An
interactive way to do this is to have a child freeze
frame a character's reaction to part of the story and
then have other children take turns to stand behind
the child and voice their thoughts. They keep going
until they exhaust all ideas.

You could also try Passing Thoughts where children
pass by a character and speak their thoughts about
the character.

Tal kforwrikihg”

Hot seating into Role on the Wall

Hot seating is where a character or characters from a
text can be interviewed by the class. The character
can be played by the teacher or by the children.
Before interviewing, it's good to discuss what the
class want to ask the character and help them to
reframe questions if necessary, so they are clear and
workable. It is also good to model asking and
answering questions befarehand.

Once you have gained a better insight into your
character, you can summarise what you now know
and what you think you know about them, using Role
on the Wall. Here, you draw an outline of the
character onto a large piece of paper. Around the
outside of the character, you can write words and
phrases to show what you have actually found out
and know about the character. Inside, you can write

Back-to-back mobile phone

In pairs, the children sit back-to-back and enact a
scenario where they are on the phone to each other.
They can be talking about and discussing what they
have seen or what the character has experienced or
gossiping about the character and what they have
been doing.

Conscience alley
Here we can explore the inner thoughts and decisions
a character may have to make or investigate the
dilemma they are facing. The class stand in two lines
facing each other. One child takes on the role as the
main character and when they walk down the “alley’
between the lines, the other children voice the
character's thoughts, both for and against a particular
decision or action that the character is facing. This
gives the impression of the character’s conscience,
mulling over the pros and cons. The child in role
listens to their conscience before making a final
decision about the dilemma in hand,

ideas about what you think you know (what you have
inferred) about the character. You can also use it to
collect words to describe the character’s appearance
on the outside and then list their thoughts and
feelings on the inside.

Flashback and Flashforward

These techniques allow children to focus on the
consequences of events in a story. We can get them
to consider what has happened before, or what might
happen later, as a result of an action or decision. For
example, we could consider what would happen if the
woodcutter had let the wolf go in Little Red Riding
Heood. Flashforward a week and what could be the
conseguences of the wolf still being around? Let’s
flashback to the moment where Skellig decided to
hide in Michael's garage. What had happened
leading up to this? You can use freeze frames to
create flashbacks or flashforwards from the
perspective of different characters in the story also.

Paragraph Performance

Similar to captioning. Divide the class into groups and
give each one a paragraph to study. The group must
decide on a movement and one word that represents
something key in the paragraph. When everyone is
ready, the groups crouch down and are directed to
stand, one by one. As they stand, they show their
movernent, say the word, freeze and then crouch
down again. The performance should flow as the
children dramatise each paragraph in turn.

Wait until you get home ...

This is simply where we improvise what happens
when a main character gets home after a particular
event in a story. Who's there? What did their
parents/other family members say or do? Were they
punished or rewarded? The possibilities are endless!
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Home-learning to support your child’s
learning:

>
>
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Ask your child to show you them retelling the story with actions
Get your child to teach you their story map themselves - learn it together

Ask your child to write creatively about something they enjoy or are really
interested in

Your child might enjoy recounting or retelling a day out in the style of a diary
Draw a story map to plan a story together
Play some drama games together from the previous slide

Read a variety of stories together at home and discuss them as a family - use
the characters and settings to create new stories or alternative endings

Use green for go (capital letters) and red for stop (punctuation) when writing

All sentences have a naming part (noun) and a doing part (verb), create
charts together to build ideas for writing sentences

Checking sentences make sense together
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Boxing up structures:

Innovation

Wishing Tale Story Structure

Opening
Main character (MC) wants something badly

Build up
MC decides to try to get it
MC works out plan of action

Dilemma/Problem
MC prevented by some sort of difficulty
MC has to overcome this difficulty

Resolution
MC eventually gets what they wanted

Ending

Review of whether it was all worth it
Has MC been taught a lesson?

Will things be different now?




Warning Tale Story Structure

Opening
2 main characters warned not to do something

Build up

They set off in spite of warning

They are tempted (one may be reluctant but gets dragged
along)

They do what they have been warned against

Dilemma/Problem

Something goes wrong and they are in deep trouble
One gets free and goes for help

The other waits, desperately

Resolution
They are rescued and told off for breaking warning

Ending

Characters consider the consequences of their actions
Have they been taught a lesson?

Have their characters changed?

Innovation



Innovation

Beating the monster Story Structure

Opening
Setting created
All is well: MCs happy

Build up
MCs having a good time in chosen place

Dilemma/Problem

Monster is introduced

MCs faced with monster
MC’s lives change for worse

Resolution
MCs make plan to defeat monster
MCs manage to overcome monster

Ending

All well again after defeat of monster

MCs show their feelings & reflect on events
MCs look to future




Journey Story Structure

Opening
MC and friend given task
MC prepares for journey

Build up
MC sets off on journey

Dilemma/Problem

On way, something small goes wrong - overcome
Something worse happens in another place - overcome
Something even worse happens further on - overcome

Resolution
MC gets there in the end
Main goal is achieved

Ending

MC shows their feelings

This indicates how their character has changed
MC reflects on events and shows what has learned



Portal Story Structure

Opening
MC sees strange doorway/opening

Build up
MC steps into different, amazing world

Dilemma/Problem
MC explores fascinating new world but finds a problem which
cannot defeat

Resolution
MC’s only escape is by returning through portal which is hard to
escape

Ending
MC escapes but cannot find portal again - the memory remains




Losing Story Structure

Opening
MC finds/given something precious

Build up
MC uses/sets off with precious item

Dilemma/Problem

MC realises item lost

MC searches in vain for lost item

MC returns home to face consequences

Resolution
Later, MC finds item in unexpected place

Ending
MC shows their feelings
MC reflects on events and provides moral




Suspense Story Structure

Opening
MC is happily doing something

Build up
MC hears, sees or senses something or
someone ominous/scary

Dilemma/Problem
More scary things happen or are seen
MC reacts - runs/hides

Resolution
MC discovers what is happening

Ending
MC shows their feelings
MC reflects




Fantasy Story Structure

Opening
MC enters a fantastical setting

Build up
MC finds something magical

Dilemma/Problem
Something goes wrong

Resolution
Magic helps them overcome the problem

Ending
MC returns home, reflecting on events
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